Revista Iberoamericana para la

Investigacion y el Desarrollo Educativo
ISSN 2007 - 7467

https://doi.org/10.23913/ride.v15i30.2334
Scientific articles

Gestion directiva y desempeino docente en organizaciones
educativas del norte de México

School leadership and teacher performance in educational organizations in
northern Mexico

Gestdo diretiva e desempenho docente em organiza¢oes educacionais do
norte do México

Manuel Ortega-Muioz

Universidad Pedagdgica de Durango, México
drmanuelortega@hotmail.com
https://orcid.org/0000-0003-2087-5501

Etelvina Méndez-Carrasco

Secretaria de Educacion del Estado de Durango, México
ethel.supervisora@gmail.com
https://orcid.org/0000-0001-5131-8068

Sergio Ochoa-Jiménez*

Instituto Tecnoldgico de Sonora, México
sergio.ochoa@itson.edu.mx
https://orcid.org/0000-0003-1848-3760

Zaret Jazmin Hernandez-Soto
Secretaria de Educacion del Estado de Durango, Meéxico
hernandezsotozaret@gmail.com

https://orcid.org/0000-0002-5369-9228

*Autor de correspondencia

-: BY Vol. 15 Num . 30 January — June 2025, e854




Revista Iberocamericana para la
Investigacion y el Desarrollo Educativo
ISSN 2007 - 7467

Resumen

Para que el desemperfio docente sea acorde a los estandares de calidad educativa, es de suma
relevancia la gestion de quienes dirigen las escuelas. Es por ello que en esta investigacion
se estableci6 como objetivo identificar la relacion entre la administracion por parte del
Director de su institucion educativa denominada Gestion Directiva que se abrevia en este
trabajo como GD vy la practica eficiente del profesor en su labor, conceptualizado como
Desempefio Docent, de aqui en adelante DD, en las escuelas primarias del subsistema
educativo federal en un sector del norte de México. Para ello, se aplicd un instrumento de
57 items a 26 directores y 293 docentes con una escala Likert de cinco niveles. Los datos
recabados se analizaron con apoyo de IBM SPSS Statistics (Version 26), de manera
particular calculando el coeficiente de Rho de Spearman (1904), con un resultado de 0.635
que indica una correlacion positiva, significativa y alta. Por lo tanto, se puede afirmar que
existe una relacion entre la GD y el DD en las escuelas estudiadas. Lo anterior constata la
evidencia previa y aporta de forma empirica a la explicacion de la relacién entre la gestion
y el desempefio, en el ambito educativo, desde el enfoque organizacional, sin embargo, es
recomendable ampliar la discusion tedrica y abordar nuevos caminos de investigacion al

respecto.

Palabras clave: administracion, calidad, educacion basica, liderazgo, rendimiento.

Abstract

For teaching performance to align with educational quality standards, the management of
school leaders is of utmost importance. Therefore, this research aimed to identify the
relationship between the administration carried out by the principal of an educational
institution—referred to in this study as School Leadership (hereafter SL)—and the
teacher’s efficient practice in their role, conceptualized as Teacher Performance (hereafter
TP), in primary schools within the federal educational subsystem in a sector of northern
Mexico. A 57-item, five-point Likert scale instrument was administered to 26 principals
and 293 teachers. The collected data were analyzed using IBM SPSS Statistics (Version
26), specifically by calculating Spearman’s Rho coefficient (1904), which yielded a result
of 0.635, indicating a high, significant, and positive correlation. Therefore, it can be
affirmed that there is a relationship between SL and TP in the schools studied. This

confirms previous empirical findings and provides a significant contribution to explaining

-: BY Vol. 15 Num . 30 January — June 2025, e854




Revista Iberocamericana para la
Investigacion y el Desarrollo Educativo
ISSN 2007 - 7467

the relationship between management and performance in the educational field from an
organizational perspective. However, further theoretical discussion is recommended and

explore new research avenues on the subject.

Keywords: administration, quality, elementary education, leadership, performance.

Resumo

Para que o desempenho docente esteja de acordo com os padrdes de qualidade educacional,
a gestdo dos lideres escolares é de extrema importancia. Por isso, esta pesquisa teve como
objetivo identificar a relacdo entre a administracéo realizada pelo diretor de uma instituicéo
de ensino—denominada Gestdo Diretiva (GD)—e a prética eficiente do professor em seu
trabalho, conceituada como Desempenho Docente (DD), em escolas primarias do
subsistema educacional federal em uma regido do norte do Meéxico. Para isso, um
instrumento de 57 itens com escala Likert de cinco pontos foi aplicado a 26 diretores e 293
docentes. Os dados coletados foram analisados com o apoio do IBM SPSS Statistics
(Versdo 26), calculando especificamente o coeficiente Rho de Spearman (1904), que
apresentou um resultado de 0,635, indicando uma correlacdo positiva, significativa e alta.
Assim, pode-se afirmar que existe uma relagéo entre GD e DD nas escolas estudadas. Esse
achado confirma evidéncias empiricas anteriores e proporciona uma contribuicdo
significativa para a compreensdo da relacdo entre gestdo e desempenho no campo
educacional sob uma perspectiva organizacional. Entretanto, recomenda-se ampliar a

discussdo tedrica e explorar novas abordagens de pesquisa sobre o0 tema.
Palavras-chave: administracéo, qualidade, educacéo basica, lideranca, desempenho.
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Introduction

Educational organizations are viewed as dynamic systems highly receptive to internal and
environmental changes (Arboleda, 2015). To build collaborative, flexible, and innovative
organizational environments that foster educational innovation and enhance teacher
performance (TP), the role of the leader is crucial (Ojeda, 2014).

School leadership (SL) must assume leadership roles in responding to
administrative demands without ignoring the culture of the educational organization or its

environment (Antunez, 1998). Furthermore, it must motivate its members to achieve
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educational outcomes, as failure to do so can have detrimental consequences that could
even lead to educational failure (Baeza, 2018).

Referring to the Finnish case, the United Nations International Children's
Emergency Fund [Unicef] (2018) mentions the success story of the Finnish education
system, highlighting the fundamental role of SL. This could be explained by the influence
that the management system has on teacher performance (Herrera and Tobdn, 2017), which
in turn impacts student success ( Atencio et al., 2020).

There are mainly two management problems: teachers want the principal to be from
their own community and a leader is needed who instructs, but management consumes most
of their time ( Rallis and Highsmith, 1986) . The latter generates a debate, since the
importance of the management skills of principals in relation to educational leadership
skills is recognized. In such a way that the principals themselves perceive themselves as
strong in educational leadership, but with weaknesses in school management. This requires
a learning process, which varies depending on the profiles of the person who occupies the
position (Sebastian et al., 2019) .

In educational management, diversity is viewed negatively and is even considered a
source of difficulties, especially in regions or geographic areas where immigrant students
are part of the academic community. In fact, principals consider that it is not their
responsibility as educational managers to ensure management based on assimilation and
compensation, and they focus primarily on bureaucratic leadership in academic
management rather than on social cohesion (Gomez-Hurtado et al.,, 2018) . This is
confirmed by the study conducted in Chile on leadership competencies, whose findings
show a predominance of administrative management over instructional management
(Sepulveda and Aparicio Molina, 2019) .

School management faces many challenges, exacerbated by low family participation
and engagement and low teacher motivation. However, several factors contribute to the
management team's satisfaction, including the school community's recognition of the work
done and the results achieved, aspects that encourage the team to continue their
management work (Boff and Zulianelo, 2021) .

Thus, optimal school development can be achieved if principals place greater
emphasis on strategic planning, supporting and comprehensive roles and less emphasis on
joint decision-making, as this has no impact on school improvement, although some
schools of thought find it very effective (Hoque et al., 2011) .
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Furthermore, individual aspects of managers such as: acquired training, previous
experiences, motivation, perception of student success and personal values, influence the
vision of contextual variables (clientele and school environment) that contribute to the
identification of needs and activities related to school success goals (Kamyap, 2022) .

Undeniably, SL plays an essential role in education. It is recognized as such in the
Mexican education system. Although publications on this topic have been published in the
sector, they have placed greater emphasis on education and pedagogy. Therefore, a
methodological and conceptual approach is proposed from an organizational perspective.
Therefore, this work seeks to determine the relationship between SL and TP in Primary
Education Sector No. 24 in the city of Durango, Durango, Mexico.

Management. The management function plays a relevant role in the development of
the school, since actions are planned and executed with an overall vision (Araiza et al.,
2014), which includes planning, managing resources, implementing improvements,
monitoring and finally evaluating (Aguilera, 2011), as well as directing academic activities,
which must be in line with the external needs and the environment in which the schools are
immersed ( Mazzilli et al. , 2016).

School management focuses on getting members of an academic community to
carry out a series of activities to generate the necessary conditions in which students learn
(Loera, 2003). Not only that, but it also covers administrative activities, such as resource
management, including personnel administration, which allows for the management of
various problematic contexts (Casassus, 2000).

To successfully achieve the above, it depends on how those in charge of
administration perform, and they must combine various skills (Nieves, 2015), in such a way
that the school becomes vulnerable when the director does not assume or fails to fulfill his
responsibilities, or, even when his performance has been good, he leaves the institution,
without first consolidating a work team that provides continuity to what has been
established (Barber and Mourshed , 2007).

Educational authorities must guarantee conditions in which teachers develop
possibilities of access to learning for all students, especially and to a large extent for those
who live in areas and communities with the greatest lag ( Secretariat of Public Education
[SEP], 2020), as well as participate actively and directly in the current dynamics of changes
in educational processes, placing the organization at the center of learning (Ministry of
Education, 2014).
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To achieve this, we must have managers in education who assume an active and
comprehensive role, with academic vision and administrative preparation, which is a great
challenge, especially in private education that receives government subsidies, such is the
case of Chile, where administrators hire directors directly, which does not generate that
they meet a profile according to the needs (Weinstein and Mufioz, 2014) .

The perception of school administrators about management processes focuses on
assuming that they need to have a good school climate, to have the ability to generate
solutions, use technology, be empathetic and act democratically, while observing that the
least important thing is that the director must have a vision of his own school (Oznacar et
al., 2018) .

In relation to the use of technology, especially the use of social networks, as a tool
for expeditious communication, mainly in moments that require a quick response and
immediate attention to an inconvenience or problem, there is a low degree of use of media
such as WhatsApp, Twitter, Facebook and Instagram, by middle school principals (Alanezi,
2021) , which limits the exercise of their function .

Efficient, fair, and balanced management of financial resources has been one of the
main goals of educational policy aimed at achieving school quality. Achieving this depends
largely on the importance principals assume in their role in financial management. In
developing countries, findings reveal inefficiencies and shortcomings in this regard
(Myende et al., 2020) .

Thus, not only is there poor financial management, but accountability mechanisms
are also inefficient, so it is recommended to generate a regulatory and procedural
framework that forces school principals to assume responsibility for their financial
management practices (Dwangu and Mahlangu, 2021) .

Novice principals are perceived as ill-equipped to lead and manage schools in the
early years of their appointment. They are perceived as lacking experience in curriculum
management, personnel management, school finances, stakeholder relations, and legislative
interpretation, leading to the conclusion that newly appointed principals should receive
training before assuming their new positions (Sepuru and Mohlakwana, 2020) .

Although training does not guarantee the expected effect, such is the case of
directors of Jewish complementary religious schools graduated from various academic

training programs, who stated that they did not feel prepared to perform essential tasks,
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such as working with lay leaders, managing human resources and planning budgets, after
completing their training programs (Vaisben, 2018) .

Teacher performance. TP focuses on monitoring teaching activity with universal
standards ( Morifia et al ., 2013). However, it goes far beyond establishing certain criteria
and indicators and monitoring their measurement; it is something more complex; the entire
educational process must be considered, in which diverse contexts converge, the teacher's
own role, their manifestations, and, of course, the environment (Vergara, 2005).

Sosa (2017) states that it corresponds to all the actions carried out by the teacher, in
his or her teaching activity, related to his or her main role, whose priority indicator is his or
her results, aimed at and closely linked to meeting the learning objectives of his or her
students and, in general, of the educational level to which he or she belongs. The above
considers three substantial interrelated elements: teacher, student, and context (Montenegro,
2003).

One of the reasons attributed to the poor educational results in public schools is the
poor leadership of principals, which can be remedied with training programs that will allow
the development of effective leadership practices (Naidoo, 2019) . Training in school
management allows principals to develop certain skills aimed at generating motivation of
the teaching staff and students, improving the school climate, promoting community
participation and the professional development of teachers (Khan et al., 2011) , in such a
way that the principals themselves perceive themselves as capable of efficiently managing
the work team, such confidence and competence allowed them to face the challenge
generated by the COVID pandemic and do so successfully (Taun et al., 2022) .

On the other hand, Schmelkes (2013) states that the greater the knowledge of the
factors that influence TP, the greater the possibility of improving it. Furthermore, never
before in the history of this activity have such drastic changes occurred in all areas in recent
years. These changes are external to the system (Poggi, 2006) and therefore difficult to
control. Not only that, but they must be responded to affirmatively.

Management and teaching performance. Studies have been carried out on SL in
educational institutions related to other variables, in various countries, and different
educational levels, such as: institutional improvement processes Ballestero (2012), teacher
motivation and commitment (Sagredo and Castelld, 2019), learning climate and
interpersonal relationships (Hernandez, 2021) , organizational climate and coexistence
(L6pez et al., 2019) and performance. Precisely on the latter, previous studies allow us to
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affirm the existence of a positive and significant relationship between SL and TP, at a level:
very low ( Chamilco and Moreno, 2021); moderate (Pérez, 2016; Quispe, 2020); high
(Cabrera, 2019; Salinas, 2021) and very high (Castillo Cedrédn, 2019; Chavez and Olivos,
2019; Iparraguirre, 2020; Solorzano, 2020).

Principals' skills (supervision, communication, interpersonal relationships, training
and development, and decision-making) positively influence teachers' classroom
management (Francis and Oluwatoyin, 2019) . In the particular case of female principals, it
was evident that experience has a positive impact on school improvement, staff
development, and interpersonal relationships with the academic community; their
democratic and participatory leadership style stands out (Coronel et al., 2012) .

However, there may be differences regarding this relationship, since managers may
claim to fulfill managerial functions correctly, however, teachers, for the most part, think
the opposite, and consider that such management is not entirely effective and efficient,
since there is no communion work where they can motivate, supervised, guided, planned
and executed learning projects based on the needs and interests of all those who make up
the academic community (Mujica, 2019). Furthermore, in the study by Kauts et al. (2021) ,
they found that there is no significant difference in the institutional effectiveness of schools
in relation to the age of the directors, nor with their years of experience. The previous
theoretical and empirical elements allow us to formulate the following hypothesis:

H1: There is a positive and significant relationship between school leadership (SL)
and teacher performance (TP) in primary schools of Educational Sector No. 24 of the

federalized system, located in the city of Durango, Mexico.

Materials and methods

This study is framed within the post-positivist paradigm , whose vision of reality
recognizes its existence, although it cannot be fully captured due to the limitations of our
senses and research tools. Furthermore, it is not possible to cover all aspects related to a
given phenomenon (Flores, 2004).

The deductive method is used. According to Popper (1967), scientific research does
not begin with observation, but with the identification of problems, the formulation of
hypotheses, and their subsequent testing. If the results contradict the hypothesis, the theory

is considered falsified; otherwise, its validity is examined and it is provisionally accepted.
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This work has a quantitative approach with a correlational scope. According to
Creswell (2009), a quantitative study describes the behavior of a person, a group of people,
or a specific phenomenon through the use of numbers and their mathematical and/or
statistical analysis.

The study was conducted in 26 primary schools (19 morning and 7 afternoon)
belonging to Sector No. 24 of the federalized system of the state of Durango, Mexico.
Together, these institutions house a total population of 345 people (26 principals and 319
teachers). The decision was made to include the entire population in the study, obtaining a
response rate of 89%, resulting in 309 valid questionnaires: 26 answered by principals
(8.4%) and 283 by teachers (91.6%). According to gender, 116 males (37.5%) and 193
females (62%) participated, demonstrating a predominance of females. Regarding age,
participants were distributed into three age groups: 20 to 30 years (49 people, 16%), 31 to
40 years (105 people, 34%), and 40 years or older (155 people, 50%), with the latter having
the highest concentration.

The number of years of employment was distributed across three categories: 1 to 10
years (105 people, 34%), 11 to 20 years (95 people, 31%), and 21 years or more (109
people, 36%). This last group constitutes the largest group, although slightly different from
participants with less seniority. Academic staff held a bachelor's degree (66%), followed by
a master's degree (27%), and, to a lesser extent, a teacher training program (4%), with a
minimum of a doctorate (3%).

To collect data, a self-administered questionnaire was sent to participants via a
digital link. This instrument was developed based on the work of Pérez (2016) and Castillo
(2019). The first consists of 33 items, and the second 45. From both, 27 items were selected
to assess management performance and 30 for teaching performance, making a total of 57
statements distributed across seven dimensions: four for the first variable and three for the
second.

The integrated document was culturally adapted, mainly through wording
adjustments since it was applied in different countries and some of the terms used are
different, for example: in annual planning it is called Institutional Plan and in our country
PEMC, to cite an example. The response options are composed of alternatives on a Likert-
type scale, with five levels: Never (0), Almost never (1), Sometimes (2), Almost always (3)
and Always (4).
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A pilot application was conducted with 30 people (six managers and 24 teachers
from other study areas) who were not part of the final sample. The objective was to
evaluate the instrument's performance. As a result, a Cronbach's alpha of 0.942 was
obtained, which translates into a very good level of reliability of the instrument.

The instrument was administered to the entire population, which were processed
using IBM SPSS version 26 software. A Cronbach's alpha of 0.973 was obtained.
Frequency distribution tables and graphs were generated, and the Kolmogorov test was
subsequently performed. Smirnov , with values that reject the null hypothesis for both
variables, suggesting that the data do not exhibit normal behavior. Based on this,
nonparametric analyses were performed using Spearman's Rho coefficient to calculate the
correlation between variables, allowing the findings to be compared with the initial
hypothesis.

Results

The main objective of this study is to determine the relationship between the previously
described variables. Before doing so, it is essential to conduct a descriptive analysis to

identify their level of compliance and highlight their most relevant aspects.

Descriptive analysis of the variables

Regarding the management variable, the difference between the mean values for
each item is minimal. However, the indicators with the highest and lowest values stand out.
The highest values correspond to indicators directly linked to institutional and school
management, particularly those that assess how the principal: recognizes education as a
fundamental right of children and adolescents (3.45), assumes his or her role as a key agent
in the transformation and improvement of the institution (3.45), complies with the internal
regulations and the Continuous School Improvement Program (3.43), and forms working
committees in his or her educational institution (3.42).
In contrast, the items with the lowest scores are related to pedagogical management,
specifically in aspects such as: educational guidance for the comprehensive development of
students (2.64), defining the teaching style in the institution (2.88), developing plans and
programs to achieve institutional objectives (2.94), and providing guidance on the

approaches to the subjects in the Curriculum and Program (3.03).
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Table 1 shows the behavior of the items mentioned above, as well as in general all
those that make up the variable SL, with their respective arithmetic mean.

Table 1. Average of each of the items in the school leadership variable

ltem | Average
Institutional Management
Rules and improvement programs 3.43
Manuals 3.10
Working committees 3.42
Leads the construction of the PEMC 3.23
Take advantage of individual skills 3.19
Use of time and space. 3.29
Pedagogical Management
Educational guidance 2.64
Evaluation criteria 3.35
Promotes innovation 3.12
Define the teaching style 2.88
Pedagogical approach and teaching strategies 3.12
Institutional plans and programs 2.94
Intervenes in lesson plans 3.03
Administrative Management
Improvement processes 3.03
Proper financial management 3.30
Balanced time in teaching and administration 3.23
Efficient and transparent administration 3.37
Relationship with supervisors and compliance with regulations 3.39
Organization and operation according to standards and resources 3.33
School Management
Education as a fundamental right 3.45
Identify your institutional role 3.45
Culture of Recognition 3.18
Promotes teacher training. 3.28
Encourage everyone's participation 3.35
Promotes co-responsibility 3.34
Average value per variable | 3.23

Source: own elaboration
The mean of the variable school leadership is 3.23, which indicates a level higher
than the arithmetic mean which can be interpreted that the SL in the study organizations is
acceptable. In order to convert this value into a percentage and this in turn into a qualitative
expression, the maximum value of the scale (4) is taken as a base, which corresponds to
100%, by taking the average of 3.23 and making the proportional conversion, 81% is
obtained. To obtain a qualitative assessment of the level of SL exercised, a scale was

constructed with the following values: 0 to 20% the management is very bad, from 21 to
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40% it is bad, from 41 to 60% regular, from 60 to 80% it is good and from 81 to 100% it is
very good. Considering the values established in the scale and the average that is had in the
result transformed into a percentage (81%), it is concluded that the level of SL functioning
of the analyzed schools is very good .

When observing the results of the items of the variable teaching performance,
similarly values are observed that do not exceed the unit of difference between them,
however, some stand out for their higher and lower values. Satisfaction appears with the
highest values, since teachers express enjoying being teachers (3.75) and feeling satisfied
when doing their job (3.68). In relation to the profile, two groups of responses can be
considered. The highest values within this dimension are focused on internal issues in the
classroom in the teaching-learning process, such as: promotes a welcoming environment
where students freely express their emotions, ideas and affection in a respectful manner
(3.66), recognizes student achievements and encourages them to continue advancing in
their learning (3.67), provides spaces where students interact with each other avoiding
discrimination between them (3.66) and in the event of a conflict in the classroom,
promotes reflection among students on their actions and seeks restorative actions (3.72).

Meanwhile, the items with the lowest scores are those in which the teacher must
interact with other actors in the process, especially the family and fellow teachers: promotes
spaces for reflection such as meetings and days for parents where they can exchange
experiences (2.75), participates in the design, review and updating of management
documents (2.78), designs and executes innovation projects with their peers (2.87) and
shares the PEMC with the families of the students (2.30). Table 2 shows the mean values of
the previous indicators, as well as in general those that make up the TP variable.
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Table 2. Mean of each of the items in the teaching performance variable

ltem | Average
Competencies
Identify different learning styles 3.46
Strategies according to styles 3.36
Mastery over his/her work 3.31
Coherence between institutional and classroom design 3.28
Flexible spaces 3.39
Evaluation instruments 3.31
Profile
An atmosphere of openness, trust and respect 3.66
Active and general participation of students 3.52
Achievement and encouragement 3.67
Promotes respect and non-discrimination 3.66
Conflict resolution 3.72
Classroom equipped for its purpose 3.63
Planned sessions 3.35
Reflection on unforeseen events and difficulties 3.40
Collaborative learning in real-life situations 3.50
Communicate learning objectives 3.21
Check results 3.18
Evaluation and improvement actions 3.27
Spaces for exchanging experiences 2.75
Management documents 2.78
Communication with families for improvement 3.39
Innovative projects together 2.87
Share the PEMC. 2.30
Satisfaction
Always look for ways to improve your work at school and in the 3.59
classroom. '
He feels satisfaction in doing his job. 3.68
Contributes with peers to develop their socio-emotional strengths. 3.18
Recognizes your socio-emotional strengths that help with your 334
performance '
Enjoy being a teacher. 3.75
Knows how to manage emotions in the face of conflicts. 3.23
Average value per variable | 3.36

Source: own elaboration

The mean of the variable is 3.36, higher than the arithmetic mean, so it can be stated
that the TP in educational organizations is acceptable. In order to convert this value into a
percentage and this in turn into a qualitative expression, the maximum value of the scale (4)
is taken as a base, which corresponds to 100%. By taking the mean of 3.36 and making the
proportional conversion, 84% is obtained. To obtain a qualitative assessment of the level of
TP, a scale was constructed with the following values: 0 to 20% very bad; 21 to 40% bad;
41 to 60% regular; 60 to 80% good; and 81 to 100% very good. Considering the values
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established in the scale and the mean obtained, transformed into a percentage (84%), it is
concluded that the level of TP of the academics of the analyzed schools is very good.

The relationship of the study variables

A normality test was performed, which identified that the distribution of variables
did not conform to a normal distribution. Therefore, Spearman’s nonparametric rho test was

used to identify correlation. This test yielded the values in Table 3.

Table 3. Correlation between the study variables

School Teaching
Leadership Performance
Correlation o
School coefficient 1,000 635
Leadership
| Sig.(bilateral) 000
gpr)]%arman 3 Correlation 635%* 1.000
Teaching coefficient ' ’
Performance
Sig.(bilateral) | °%°
N 309 309

Source: own elaboration.
** The correlation is significant at the 0.01 level (two-tailed).
An analysis of Table 3 reveals a significant correlation between school leadership
(SL) and teacher performance (TP) in schools in Educational Sector No. 24. The
relationship is positive and high, with a correlation coefficient of 0.635 and a significance
level of less than 0.01. Therefore, the hypothesis stated is accepted: There is a positive and
significant relationship between DM and TP in primary schools in Educational Sector No.

24 of the federalized system, located in the city of Durango, Durango, Mexico.

Discussion

It is extremely important to highlight that the people who carry out the SL must
possess a series of skills necessary for their position , which determine the scope of the
established goals and the achievement of the proposed results . ( Nieves, 2015). This was
confirmed by the present work when finding that there is a relationship between SL and TP,
which show levels classified as very good, that is, in all areas of management, composed of

institutional, pedagogical, administrative and school management, the directors not only
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comply, but do so very well, which was endorsed by the directors themselves, but above all
by the majority of the teachers . In relation to performance, competencies, profile and
teacher satisfaction, both directors and teachers endorse that it is very good.

The relationship described above fully coincides with the study by Cabrera (2019)
with a high correlation of 0.753 and with that of Salinas (2021) whose Rho value is 0.752,
in both cases at a high level, like the results of this study. The following studies found a
positive and significant relationship, reaching a very high level: Castillo (2019) with a
correlation coefficient of .891, Chavez and Olivos (2019) with Spearman's correlation (Rho
= 0.877), Soldrzano (2020) with a Rho = 0.846 and Iparraguirre (2020) with Spearman's
Rho of 0.832. The coincidences continue, although to a lesser extent, in the levels of
correlation in the cases of Pérez (2016) with a moderate positive correlation of 0.541,
Quispe (2020 ) reached the level of 0.576 and finally Chamilco and Moreno (2021) with a
Rho = 0.173, considered very low, the lowest of all the studies. However, in all cases a
positive and significant correlation is evident.

It can be highlighted that since there is a high positive statistically significant
correlation between SL and TP, it shows that the school leadership in the educational
institutions studied has a direct influence on the performance of the teachers. Thus, there
must undoubtedly be a shared commitment among school stakeholders to promote the
achievement of institutional objectives, which will not be possible without the leading role
of both managers and teaching staff. In this sense, in relation to teaching performance, there
is a need to strengthen and improve interaction with other actors in the process, especially
the family and fellow teachers, through interaction, communication and shared
responsibility with parents, where spaces are generated for the exchange of experiences,
reflections and tasks to be developed, which can be done throughout the school year, both
collectively and individually in informational meeting spaces, civic, academic and cultural
activities in which the entire educational community participates. Likewise , it is necessary
to strengthen collegial and collaborative work with fellow teachers and directors of the
institution, by actively participating in the meetings of the School Technical Council to best
define the relevant actions that will lead them to the achievement of school goals and
objectives.

In relation to the practical implications of the results of the variable SL, the work
carried out by the director at the institutional and school level in terms of attention to
educational regulations is recognized, but the need to strengthen eminently pedagogical
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aspects is identified, such as guidance to teachers to support and strengthen the teaching
process, that is, to assume in practice a more active role in terms of responsibility in the
achievement of student learning, being able to be in the classroom to diagnose the teaching
and learning processes and to be able to make proposals for actions, materials, processes or
activities for improvement, in addition, an area of opportunity was identified in the design
of actions to promote the achievement of institutional objectives and guide the work in the
different subjects, here the ideal strategy is collaborative work, identified from the work
with school supervisions to the meetings of the School Technical Council every month
within the school, which fosters collective commitment to joint work and the fulfillment of

common goals and objectives .

Conclusions

The main contribution of the study is the possibility of affirming that school
leadership is directly and positively related to teacher performance. In concrete terms, this
finding confirms previous results that demonstrate the needs arising from the external
environment in which institutions are located . It reiterates the importance of principals
developing competencies to generate autonomous, innovative teachers and significantly
promote peer-to-peer work ; essential elements for this globalized world, in order to
achieve a binomial between committed principals and teachers actively engaged in the
development of a comprehensive educational project, encompassing its development,
implementation, evaluation, and monitoring.

These conclusions presented allow us to affirm that the research hypothesis raised is
not rejected, because it is stated that there is a relationship between SL and TP in primary
schools of Educational Sector No. 24. A strength of this study is that it was applied to all
the directors of Educational Sector No. 24. In addition, out of a total of 309 teachers, 293
responded to the instrument, which represents 94% participation , thereby obtaining a

representative sample that allows strengthening the findings in the institutions analyzed.

Future lines of research
It is practically advisable for school management to implement a plan for
monitoring and supporting teachers, to encourage collaborative work on improvement and
development projects, and to motivate the school community to participate. For further

studies, it is important to strengthen the organizational approach to the study of educational
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Institutions. It is also important to increase studies that incorporate these variables studied,
as well as other variables of interest, such as communication, decision-making, work
environment, and organizational performance . It would also be interesting to analyze
possible moderating variables that influence the relationship between school leadershipand
teacher performance in educational institutions. Among which could be found : teacher
experience, motivation, leadership, working conditions, among others.

Likewise, future studies on the variables "School Leadership and Teacher
Performance™ should focus on qualitative or mixed studies to gain greater depth in the
analysis and results of the potential relationship between the variables, as well as
conducting longitudinal studies to examine how the relationship between school leadership
and teacher performance may vary over time. Finally , future research could expand the
study to include subjects from other educational levels, other states in Mexico, or even
other countries. This could also allow for a comparison of the results based on different
sociodemographic characteristics, not only location but also gender, age, years of service,

and job functions.
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